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Abstract: In English classes, young learners are mostly put into intensive reading sessions as the
main menu where the focus of the session is on young learners’ academic achievement. As a result,
it is far from promoting reading English for pleasure. Like other skills in life, young learners learn to
read by reading. The more they read, the better their reading competence will be. The better they
read, the more enjoyable they find the reading activity. These paradigms function as the basis of pro-
viding young learners with various reading materials to read and enough time to spend for reading.
This study aimed at developing English supplementary reading material to support young learners
to enjoy some reading activities. The Research and Development (R & D) procedure was employed
to perform the whole process of the development and validation. With the reading material developed
available, young learners are supposed to enjoy reading their own choice at their own pace as they
are put into a free voluntary reading program. As a result, young learners have shifted their negative
mindset about reading activity.
Key Words: english supplementary reading cards, free voluntary reading program
Abstrak: Dalam kelas bahasa Inggris, sebagian besar pelajar pemula dimasukkan ke dalam sesi mem-
baca intensif, dengan fokus pada prestasi akademiknya. Akibatnya, jauh dari tujuan untuk mengenalkan
membaca bahasa Inggris yang menyenangkan. Seperti keterampilan hidup lainnya, pelajar pemula
belajar membaca bacaaan. Semakin banyak yang mereka baca, akan semakin baik kompetensi membaca
mereka. Semakin baik mereka membaca, lebih menyenangkan mereka melakukan aktivitas membaca.
Paradigma ini berfungsi sebagai dasar untuk menyediakan pelajar pemula dengan berbagai bahan
bacaan untuk dibaca dan menyediakan waktu yang cukup untuk membaca. Penelitian ini bertujuan
untuk mengembangkan bahan bacaan tambahan berbahasa Inggris untuk mendukung pelajar pemula
agar menikmati kegiatan membaca. Prosedur Penelitian dan Pengembangan (R & D) dipakai untuk se-
luruh proses pengembangan dan validasi. Dengan tersedianya bahan bacaan yang telah dikembang-
kan, pelajar pemula seharusnya menikmati kegiatan membacanya dengan pilihan dan kemampuan
mereka sendiri karena mereka dimasukkan ke dalam program membaca bebas secara sukarela. Akibat-
nya pola pikir negatif mereka tentang aktivitas membaca telah bergeser.
Kata kunci: kartu bacaan bahasa Inggris pelengkap, program membaca bebas dengan sukarela
As the first foreign language taught at school in Indo-
nesia, English has been put into the curriculum start-
ing from as early as the elementary school level until
the senior high school. Based on the Decree f the
Minister of Education and Culture No. 060/U/1993
dated 25th February 1993, English could be taught to
students starting from the fourth grade of the elemen-
tary school as one of local content subjects. In line
with the decree, introducing English to young learners
promotes advantages. Johnson (2009) and Rachma-
janti (2005) agree that the earlier a child learns a
foreign language, the higher his/her proficiency in
the target language. This is due to the length of time
a child has in acquiring the language. He/she has a
longer period of time to get an exposure of the target
language. In her study, Rachmajanti (2005) conclud-
ed that the teaching of English in the elementary
school level had some impacts on the students’ Eng-
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lish achievement in the first grade of lower secondary
school. Thus, the idea of introducing English to young
learners at that school level can be viewed as an at-
tempt to equip young learners with basic knowledge
and sufficient exposure of English so that they are
more prepared to encounter more complex knowl-
edge of English presented in higher level of education.
However, following the current government’s
plan to reduce the number of subjects taught in el-
ementary schools, the researcher perceives that the
status of English at this educational level is under
consideration. Regardless of the debate on that mat-
ter, the necessity to master English in this global era
is pivotal for students’ life quality in their future.  Also,
until now it is understood that English is the major
medium of communication among nations, and so
acquiring English through formal and/or informal
educational institution is still relevant.
The above facts, the positive impact on higher
education level and the importance of acquiring Eng-
lish starting in the elementary school, have become
the basic reasons for elementary schools to introduce
English to their students starting from the fourth grade
and/or earlier. One of the schools is the Laboratory
Primary School of State University of Malang which
is a private and national standardized school (SSN)
having ‘International Class Program’ (ICP). In the
ICP, English has been introduced to students as early
as the first grade. Beside Indonesian, English has
been used as a language of instruction in the science,
mathematics, and English classes. One of the teach-
ers said that she used English (at about 40%) and
Indonesian (at about 60%) in her science and math-
ematics presentations.
In general, compared to the process of acquiring
a native language (L1), the process of acquiring a
foreign language (L2) mostly happens more formally
through academic contexts such as schools. Accord-
ing to Listia and Kamal (2007), teachers of EYL
classes face problems dealing with many aspects
such as the availability of syllabus, curriculum, suffi-
cient materials, supporting facilities, and their own
knowledge about the teaching of EYL. However,
they find out that those English teachers definitely
believe that young learners will have more self-confi-
dence when they are equipped with sufficient English
educational experience to face more sophisticated
materials given in higher educational level. So, young
learners who learn English at elementary school level
will definitely acquire personal and academic ben-
efits.
Another influential factor affecting young learn-
ers learning a language is their interest which is, ac-
cording to Hidi and Renninger (2006), ‘the outcome
of an interaction between a person and a particular
content’. Similarly, Ebbers (2011) quotes Hidi’s
(2006) definition of interest as ‘a unique motivational
variable, as well as a psychological state that occurs
during interactions between persons and their objects
of interest, and it is characterized by increased atten-
tion, concentration and behavior’. In the teaching of
EYL, approaches used are supposed to facilitate stu-
dents with fruitful chances so that students have suf-
ficient room to optimize the presence of interest and
construct knowledge on their own in developing their
English language competence. In constructivism
paradigm, it is believed that students are able individ-
uals whose active involvement should be optimized
based on their own capabilities, background knowl-
edge, and learning styles. So, it is understood that,
with the help of English teachers as the facilitators,
young learners develop their interest in English; this
increases the quality of their engagement and concen-
tration in doing tasks given and/or self-initiative
actions to reach their self-satisfying accomplishment
and to build their positive attitude towards English.
Young learner’s interest, according to Hidi
(2001), can psychologically be categorized into two,
individual and situational interest. Individual interest
tends to develop gradually together with the develop-
ment of knowledge and value, and is internalized at
a longer period of time. In contrast, situational interest
may or may not have a long-term effect on individuals’
knowledge and value as it is mostly triggered by some-
thing in the immediate environment. Hidi and her
colleagues (Hidi, 1990; Hidi and Anderson, 1992; Hidi
and Berndorff, 1998; Hidi and Harackiewicz, 2000,
in Hidi, 2006) encourage teachers to stimulate situa-
tional interest through interesting and inspiring aca-
demic activities, relevant content areas and/or topics
to help students gain the utmost academic achieve-
ment. Besides, with the availability of teachers’ sup-
port and encouragement, young learners’ situational
interest may become their individual interest. In EYL
classes, young learners’ situational interest in English
should be supported through their educational experi-
ence in and/or outside their English classes.
It is undeniable that young learners need to de-
velop their language skills, including reading skill, as
it gives personal as well as educational benefits. This
is a logical reason to have a reading text presented
at the beginning of every unit of a textbook. As stated
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by Johnson (2009) their reading activities provide
chances to understand their own world more vividly
such as meaningful information, universalities of mor-
al values, emotion, and relationships among human
beings. However, it is believed that reading a written
text to complete an assignment is very different from
reading for pleasure; it shows a different point of
view in comparing intensive and extensive reading
program. According to Mesmer (2008), young learn-
ers will find different experience when they are given
time to read for enjoyment. They take their own time
for savoring the feelings, senses, perceptions, and/
or insights that the text offers. This may create an
entertaining environment which stimulates a higher
level of intrinsic motivation and engagement from
students (Li and Seedhouse, 2010; Johnson, 2009).
So, it is understood that students’ reading enjoyment
plays an important role on their reading motivation.
Providing opportunity to have access to sufficient
and varied reading materials, schools can encourage
their students to become lifelong readers. When el-
ementary schools adapt the idea showing the enjoy-
ment in the extensive reading program in EYL clas-
ses, young learners will find invaluable benefits.
Free Voluntary Reading basically focuses on
reading for pleasure (Krashen, 2004). Besides, it is
a private as well as individual activity; it is also a
reading activity that supports young learners to be-
come engaged readers (Beare, 2011, Nishino, 2007).
Stephen Krashen (1993), who firmly believes in the
value of reading for pleasure, states ‘When children
read for pleasure, when they get “hooked on books”.’
Brown (2008) adds that an extensive reading activity
leads students to enjoy reading, which arouses read-
ing interest as they focus on the overall meaning of
the written texts. So, ideally to support the joy of
reading activity, the language used in extensive read-
ing materials is not far beyond young learners’ lan-
guage competence. Scott and Nagy (2004) and Na-
tion (1997) state that young learners should under-
stand 90% - 95% of word meanings in a text to be
able to understand the overall ideas shared by the
text.
It is natural to assume that young learners will
be frustrated immediately after reading the first para-
graph if they find so many words that they do not
understand. According to Mesmer (2008), word dif-
ficulty is one of the first surface features that affect
readability.  Besides, the complexity of sentences
used should be considered based on the students’
language development so as to avoid so much mis-
understanding.
Having informal discussions with several EYL
teachers from different public elementary schools
at the beginning of 2010, the researcher found out
that the teachers believed that reading skill could be
developed only by practicing reading; some of them
related it to the slogan ‘learning by doing’. That’s
why they always started the English class with a
reading activity, the intensive reading activity. When
asked about the extensive reading activity, not every-
body had a clear idea about the activity. They just
could not imagine the situation when their students
join such an activity; moreover, the prerequisite of
having sufficient number of reading materials provid-
ed for the students is considered as a big challenge.
Generally speaking, it is more reasonable to
work with those teachers who have some experience
in providing time and reading materials for the exten-
sive reading program at school. In the preliminary
study, the researcher decided to ask English teachers
from the Laboratory Primary School of State Univer-
sity of Malang to work together during the study.
They said that some years ago the teachers had the
experience to handle a free voluntary reading activity
once in a week for one semester with Indonesian
reading materials provided for the students.
This study is aimed at supporting the develop-
ment of young learners’ reading interest in English
as a concern of empowering young learners’ capabil-
ity and providing influential support to cultivate their
interest. The fact showing that young learners nowa-
days can read but they do not read becomes the ba-
sic concern relating to young learners’ reading inter-
est.
Having decided to work with teachers at the
Laboratory Primary School of State University of
Malang, the researcher looks for more information
about the students’ needs from the headmaster, Eng-
lish teachers, and the librarian. In general, the stu-
dents’ English competence is good as they have suffi-
cient English classes starting from their first grade.
Based on the importance of reading interest, it
was decided to provide English supplementary read-
ing material to support the development of students’
reading interest through free voluntary reading pro-
gram. With accessible English reading material avail-
able around them, young learners would be connected
with language inputs which are of great influence to
strengthen the development of their interest and posi-
tive attitude toward English. In his study, Doiron
(2003) agrees that creating a conducive environment
concerning students’ reading competence provides
a great opportunity for students to become successful
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readers in the target language. The availability of
sufficient interesting reading material is an important
facility which may help arouse reading interest as
interest may serve to jumpstart the struggling readers
(Hidi and Renninger, 2006; Ebbers, 2011) and
strengthen students’ belief of the importance of read-
ing habits (Krashen, 2004). So, when students are
interested in a reading activity, they will enjoy it. Also,
they will not easily leave the enjoyment for the sake
of other activities. This is the position where the stu-
dents have acquired reading habits which is consid-
ered as a powerful and useful activity all along their
life.
METHOD
As the objective is to develop reading material,
the Research and Development procedure was em-
ployed. Inspired was models proposed by some ex-
perts, the researcher carried out the study based on
the model proposed by Dick and Carey (1990) con-
sisting of 10 components put into three broader
phases, i.e pre-production, production, validation, and
finalization phase, which are done sequentially.
Based on the real condition of the potential
users, the objective (s) was set to keep the following
steps on the right track. As decided, the students
and the teachers of the Laboratory Primary School
of State University of Malang were asked to work
together during the study. It was identified that stu-
dents’ competence in English was good enough as
English has been given from the first grade. There
were two attainment levels that the students should
achieve, the national standard and the Cambridge
standard as the school was supervised by the Cam-
bridge curriculum. English functions as a subject as
well as a means of communication inside and outside
the class. The fact showing that students were not
interested in reading activity, and not everybody liked
English became fundamental concern of this study.
So, the objective is to assist young learners to read
English reading material developed; by reading the
material young learners were supposed to improve
their interest in reading and build positive attitude in
reading activity and  learning English in general.
Based on the real condition of the potential
users, the initial form of English reading material was
proposed and reviewed by English teachers and some
students to get some inputs on the forms, text types,
vocabulary, and sentence patterns used.
The process of writing and adapting texts was
started based on different sources such as school
context, personal experiences, public places, televi-
sion shows, children’s storybooks, Internet, Encarta
Kids, and Wildlife File. The sources were selected
based on the contexts, topics, and complexity of con-
tents which should be related to young learners’
world.
There are five sets of English reading material
developed, MY FAMILY set, AROUND THE
SCHOOL set, FABLE set which are in the form of
narrative texts, SIMPLE SCIENCE set is expository,
POEM set consists of poems with different contexts
and messages to share. MY FAMILY, AROUND
THE SCHOOL, and POEM set were written by
the researcher; the other sets were adapted from
different sources.
The two native speakers were asked to evaluate
the product focusing on the language use so as to
put the texts on the acceptable English. After that,
providing illustrations/pictures on each card was done
by two illustrators. They were always reminded to
focus on the most important part and/or topic of the
text. When the product had been printed, EYL expert
and printed -work expert evaluated the product. The
results of the evaluation were used to revise the read-
ing material.
When the ESRCs had been revised, TRY-OUT
1 was done with 12 students; they were supposed to
come and read whenever they had time. It was really
on the students’ willingness to do the activity. Using
an effort rubric, the students were observed. The
quality of their engagement in the TSR was evaluated
based on the behavioral characteristics proposed by
McClure (2008). The discussions going on during
the TSR were also recorded, and used to enrich the
previous data collected. While the students were join-
ing the try-out, the English teachers evaluated the
product and observe the free voluntary reading pro-
gram, ‘Take, Sit, and Read’ (TSR).
The product was revised based on the inputs
given by the teachers and the students, as well as
the researcher’s field notes done during the try-out.
The revision focused on the improvement of the prod-
uct as well as the program where the product was
used.
TRY-OUT 2 was done with the whole class of
the other parallel class. This time the students were
put in the free voluntary reading program as a classi-
cal program. The procedure and objective of the free
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voluntary reading program, the ‘Take, Sit, and Read’,
were explained before the program started. The stu-
dents’ activities during the program were recorded
based on their journals, follow-up tasks, discussions
with the researcher and their peers. The researcher’s
field notes enriched the data collected throughout
the reading program. The quality of the students’
engagement during the program was evaluated by
using the same rubrics. The data on their reactions
were put into different codes, i.e. interest, reading
activity, follow-up actions, and reflections. Besides,
the revisions were done based on the results of the
try-out 2.
Data analysis focused on the quality of the prod-
uct and the acceptability of the product. The quality
of the product covered the physical appearance, size
of the cards, durability of the cards, number of cards,
types of text, topics and contents. The acceptability
of the product was indicated by the quality of young
learners’ performance, engagement, and reflection
during the TRY-OUT sessions.
After TRY-OUT 2, it was noted that the ESRCs
were physically interesting as they were able to at-
tract young learners’ attention. This can be identified
as a basic quality of reading materials for reading
for enjoyment. Besides, the topics in the ESRCs were
suitable for young learners as they were able to learn
lessons and state their reflections. The Indonesian
contexts were used in the ‘MY FAMILY’,
‘AROUND THE SCHOOL’, and the poem set. The
language used was at young learners’ linguistic com-
petence as they were able to understand texts in the
ESRCs.
FINDINGS & DISCUSSION
The Results of the Development
The product developed in this study is provided
for young learners who need supplementary English
reading material to arouse and maintain their reading
interest. The ESRCs are intended to support the read-
ing activity done outside the English class and to uti-
lize the reading for pleasure program. As stated previ-
ously, the idea to provide time for young learners to
read in free voluntary reading activity not only stimu-
lates their reading interest but also promotes their
cognitive as well as linguistic development.
On each card, there is one complete story, des-
cription/explanation or a poem. The length of each
non-poem text is 325 – 425 words as what is recom-
mended by the English teachers because it is the
‘boundary’ of their students’ concentration level. The
stories are written in the present or past tenses, and
there are a lot of direct conversations quoted within
each text.
The poems are written in free-style forms with
or without repetitions and/or rhyming words. The
length of the poems is varied from 6 – 15 lines. For
example:
Comfort
‘I’m warm!’ the Sun said
‘I’m cold!’ the Rain said
‘I make people healthy.’ the Sun said
‘I make people happy.’ the Rain said
‘I’m cool,’ the Breezy Wind said,
‘and I can make people sleepy.’
In this example, the poem shows how nature
affects people’s life. This is in fact very important
as without the help from the nature people will not
live comfortably. As a reflection, people should not
do any harm to the nature. So, the follow-up activities
lead the students to think about the above fact. For
example, the students should complete the following
sentence ‘If there is no wind during the hot day,...
To introduce the sets of the ESRCs, the re-
searcher provides an introductory card to tell young
learners that the two sets of the whole sets, ‘My
Family’ and ‘Around My School’, are written in the
first person. The stories happen around the main char-
acter, Ado. For example, the story entitled ‘My young-
er sister is here now with us’ tells about Ado’s unfor-
gettable experience when he found out that his moth-
er gave him a cute baby sister in that very early
morning. He experienced various feelings all along
that morning, worried, questioning, anxiety, surprised,
and happy.
It was very early in the morning. I came
out of my room because I heard my dad
and my mom were busy. “I’ll take your mom
to the hospital now. Today, prepare every-
thing by yourself before going to school.
Don’t forget your breakfast. Bu As will help
you and Anto.”My dad said. What I saw
there was very scary. I didn’t know what
happened to my mom. It really hurt her. She
was struggling hard. She couldn’t say any
word to me.
Putting the stories in the first person is purpose-
fully done to encourage young learners as the intended
readers to understand the idea of the stories, and
they are able to relate what they can grasp from the
stories they read with their own experience in life.
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Also, it shows that young learners act as the ones
who the main character talks to. The idea suggests
putting the stories close to the readers as if the read-
ers could be involved in the stories.
There are five sets of the ESRCs each of which
consists of different number of cards. The first set,
My Family, consists of 15 different stories which are
put into several topics such as sharing, appreciating,
comforting each other, being proud, and being co-
operative. The second set, Around my school, consists
of 24 cards including the ideas of being good and/or
not good students, helping each other, comforting each
other, learning new things from others, showing em-
pathy, and holding self-awareness. The poem set con-
sists of 28 cards which provide messages showing
the relationship between parents and children, chil-
dren and their friends, children and nature, children
and their environment, children and their belonging,
children and their future imaginations, as well as chil-
dren and their own feelings.
The fable set consists of 13 cards of stories
which show that in this world there is the bad side
and the good side, the wise and the tricky or wicked
behaviors, as well as the strong and the weak
characters. These ideas are put into stories with dif-
ferent main characters, such as a cat, a scorpion, a
frog, a monkey, an elephant, swans, a lion, a crocodile,
and a bear. To make it more natural, the characters
are put into their real habitats such as a snowy area
for the bear, a river for the crocodile, frog, and swans,
and a forest for the lion and elephant. For example:
So, the frog agreed to take the scorpion
across the river. He swam over the bank
and stopped near the mud to pick up the
scorpion. The scorpion then crawled onto
the frog’s back, and the frog slid into the
river. The frog stayed near the surface so
the scorpion would not drown.  (‘The
Scorpion and the Frog’)
Besides, in the process of adapting the fables,
there are some steps to consider the texts. First, make
the text shorter to meet the initial agreement on the
number of words. Second, simplify the sentences to
let the students enjoy the flow of the story. Third,
minimize the use of ‘unfamiliar’ words to avoid put-
ting students questioning about many unfamiliar
words. Fourth, lessen ‘dramatic’ actions like hitting,
killing, and eating others which may hurt students’
feeling. For example:
The grasshopper didn’t feel like singing
any more. He was cold and hungry. He had
nowhere to shelter from the snow, and noth-
ing to eat. The meadow and the farmer’s
field were covered in snow, and there was
no food to be had. ‘Oh what shall I do?
Where shall I go?’ wailed the grasshopper.
Suddenly he remembered the ant. ‘Ah - I
shall go to the ant and ask her for food
and shelter!’ declared the grasshopper,
perking up. So off he went to the ant’s
house and knocked at her door. ‘Hello ant!’
he cried cheerfully. ‘Here I am, to sing for
you, as I warm myself by your fire, while
you get me some food from that larder of
yours!’ (Original text of ‘The ant and the
grasshopper’).
The grasshopper was cold and hungry. He
had nowhere to shelter from the snow, and
nothing to eat. Everything was covered in
snow. There was no food to eat. ‘Oh, what
should I do? He thought. Suddenly, he re-
membered the ant. So he went to the ant’s
house. ‘Hello ant!’ he said cheerfully. ‘Here
I am to sing for you in your warm house.
You just give me a little food for that.’ (An
adapted text of ‘The ant and the grass-
hopper’).
Comparing the two texts above, it is shown that
the adapted text is shorter, simpler, and easier to
understand. One of the native speakers said that it is
more straightforward. However, the main series of
action is still there to enjoy.
The simple science set consists of 12 cards of
simple explanation and description about flora and
fauna. There is some information about tomato,
photosynthesis, ecosystem, and plants. Besides, the
information about turtles, birds, tigers, giraffe, giant
panda, chicken, and chimpanzee is provided to add
young learners’ knowledge of those animals about
which the students possibly have already known.
It takes about 21 days, or three weeks, for
a hen’s egg to hatch. For this to happen,
everything must be right for the egg. The
egg needs shelter and the right climate. The
egg needs to breath. The egg needs food.
When the time comes, it also needs some-
thing sharp to crack the shell open. (‘Chick-
en Egg’).
Every young learner has a clear idea about what
a hen’s egg is. Most children like fried and/or boiled
eggs. Even it can be said that it is their favorite dish.
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However, not very many children know an egg needs
certain condition to become a baby chick.
The follow-up activities attached to those cards
are varied as it involves their general knowledge,
personal experience, critical thinking as well as kines-
thetic. The questions can be about fact finding, infer-
ence or synthesizing. For example: (1) Mention some
mountains in Indonesia that you remember. (‘It’s
beautiful’/Around my school), (2) What is interesting
and useful homework that you have ever had?
(‘Homework’/poem), (3) If you’re asked to give her
a name, what would you give her? (‘It’s crowded
now’/My Family), (4) Color the following picture.
(‘Surprise’/poem), (5) Draw your own house, and
color it. (‘My House’/poem)
Besides, the students are asked to state their
opinion about the stories and/or poems that they have
already read. (1) Which character that you like?
Why?, (2) Which character that you don’t like?
Why?, (3) What have you learned from the
poem(s)?, (4) What you like/don’t like about the
story?, (5) What is your opinion about Ado’s mother?
(‘It’s raining hard’/My family).
They are also asked to give different titles to
some stories and/or poems, and to make some stories
end differently. As suggested, these follow-up activ-
ities are not the focus of the ‘TSR’ program. How-
ever, they are there to give more color to enrich the
students’ experience and provide different ways on
how to deal with reading material.
The illustrations given to each card should be
based on the principle that they sharpen the percep-
tion of children, stimulate their imagination and in-
crease their sense of observation. They should also
give precise description to avoid ambiguity (Segun,
1988). For example, Ado’s expression of his anxiety
is shown by the picture when he shouted at his brother
(‘My younger brother did not understand me’). So,
all the illustrations are supposed to help children grasp
the overall meanings of the reading material they
read. Moreover, it is meant to attract children’s atten-
tion, too.
The typographical features of the written texts
including font, font size, space, layout, and paper sizes
are supposed to add some positive points to the physi-
cal appearance of each card. The font used in this
product is Kristen ITC or Arial as it shows clear
character of each letter, and it provides some artistic
feature to support relax and non-serious mode. The
font size is flexible depending on the length of the
text so as to put the whole text on one card.
The Evaluations of the ESRCs
The evaluation process of the ESRCs was done
by different experts, i.e. two native speakers, a print-
ed-work expert, an EYL expert, two English teach-
ers. In between the processes, the revisions were
done accordingly based on the inputs from the
experts. Besides, the ESRCs were also validated
through two try-out sessions; the ESRCs were used
in the real context of school with the students of the
fifth grade of the Laboratory Primary School of State
University of Malang.
The inputs from the native speakers were res-
ponded and evaluated to perform the revisions ac-
cordingly. First, the grammatical points such as tenses,
prepositions, articles, and adverbs of frequency were
revised based on the inputs given. By doing so, the
researcher had found some more revisions on basical-
ly the same matters by herself. Second, it was sug-
gested having more and/or adding ‘problems’ to re-
solve in some stories. At least there were two stories
which had been given some problems to resolve, i.e.
in the ‘We have a new friend’; it was told that the
new friend, wanted to see a train which he had never
seen before. But there was no train passing by the
city they lived, so they had to go to a nearby city to
see it. Another story entitled ‘A Wonderful Holiday’
had been provided with one ‘problem’ which involved
all characters to solve; they were looking for Ado’s
brother around the house when they realized that he
was not around with them.
Third, the importance of glossary to help students
understand the stories, poems, and description more
easily was accepted. So, it is provided in the introduc-
tion booklet. Fourth, another important thing to add
was the exclamation expressions as without them
the effect was not very powerful. It is hoped that
young learners will find them as a tool to drive their
involvement emotionally. Fifth, although the experts
did not want to look over the content, they still gave
some comments on how to make the stories go
smoothly. So, some revisions had been done based
on their inputs such as adding some ideas about what
the students in the story have learned from the doctor
they are talking to (‘Visiting the Local Health Center),
enriching the story by showing more important roles
of the school janitor (‘Pak Samad, how are you
today?’).
After the illustrators did their job on providing
acceptable illustration on each card, they consulted
the researcher and the printed-work expert to ask
for their comments and inputs. The researcher evalu-
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ated the illustration based on her idea of each text
and perspective on the importance of the illustration
including effectiveness and attractiveness, while the
expert evaluated the work based on the artistic fea-
tures of the illustrations, physical appearance of the
cards, and ‘comfort’ shared by every individual card.
The expert agreed that the pictures provided in
each card of ‘My Family’ and ‘Around my School’
set should show the most ‘important’ moment of all.
As the researcher writes the two sets, she gives in-
puts together with the expert. For example, in ‘It is
crowded now’ young learners can see what a baby
can do during late at night as there is a picture of a
mother holding a crying baby at a late night shown
by the clock on the wall.
The expert and the researcher agreed that it is
easier to describe an action than an emotion and/or
mood. The picture of a teacher who is teaching is
easily described (‘What does a teacher try to do to
his/her students?’). However, the illustrator should
think carefully how to describe a teacher who is hap-
py with her students’ work (‘Let’s keep ourselves
clean’), and a cheerful teacher whom the students
really love (‘She is a cheerful teacher’). Those are
done and evaluated carefully to provide meaningful,
effective, and interesting illustrations.
In the poem set, not all of the pictures used to
decorate as well as to help students to grasp the
message within each poem are acceptable. There
are some corrections on the following poems. (1)
‘Picnic’ (there should be no bread in the basket), (2)
‘A Rainy Day’ (the rain should be shown through
the window), (3) ‘What will be…will be’ (the wading
bird should be in the river), (4) ‘A Surprise’ (there
should be raining effect shown), (5) ‘If I were…’
(The professions should only include those mentioned
in the poem), (6) ‘Pinky Roses’ (the girl should look
happy), (7) ‘Tongue’ (the tongue should be described
nicely, but not ‘dramatically’).
Artistically, a title can be put at the top or at the
bottom of the card. So, there are three poems having
the title at the bottom, i.e. ‘Tongue’, ‘My House’,
and ‘Newspaper’.
The expert has no correction on the fable set,
and he thinks that the illustrations on those cards are
sufficient, and they function perfectly. They help
young learners to ‘see’ what a witch looks like, how
the swans bring the turtle to a beautiful lake, or how
the ant brings grain by grain of wheat on his back.
He also has the same opinion about the simple science
cards. Young learners can see how turtles confuse
floating plastic garbage with jellyfish, and how the
mother hen sits over the eggs to keep the eggs at the
right temperature. So, the illustrations have functioned
appropriately in helping young learners understand
each text.
In general, the EYL expert thinks that the
ESRCs share positive and constructive exposures
to elicit different even better perspective of how to
behave appropriately, nicely, and friendly so as to
promote good living to young learners. Besides, the
ESRCs are considered as ‘unique’ reading material
because of its physical appearance and content. The
reading cards for young learners are rarely found,
and topics covered in this product are about ‘simple’
things which are usually not intentionally and seriously
considered as influential pieces of events, such as
the first day of school experienced by young learners,
how young learners see adults’ world, how young
learners realize that they are not alone in this marvel-
lous world, and how young learners realize that their
parents are very proud of them.
Using an evaluation form, the expert evaluated
the ESRCs card by card focusing on the characteris-
tics of an acceptable reading material for reading
for pleasure activities.
From the Table 1, it is shown that the expert
strongly agrees with all the aspects of the evaluation.
Although she accepts that the length of most texts
are appropriate, she states there are some texts which
are considered too long, i.e. ‘It’s a great story’, ‘My
first day of school’, ‘What does a teacher do
when school holiday comes?’, ‘The Monkey and
the Crocodile’, and ‘The Secret Life of Birds’. The
revision is done by reducing several sentences which
may or may not affect the flow of the stories. It is
done under more important consideration, i.e. to meet
the readability level of the product.
The types of text provided are varied enough to
give the students sufficient exposure on different text
types. In fact, she supports the idea of providing vari-
ous texts to enrich students’ experience in facing
real world of literature. This also may arouse stu-
dents’ interest to different topics. She thinks that the
product covers sufficient and suitable topics which
are close to young learners’ world. According to her,
it is easier to grasp the ideas when the texts are put
in young learners’ point of view. As a result, they
will be more motivated as they find reading materials
meaningful.
As shown in the Table 1, the expert agrees that
vocabulary and sentence structures used in most
texts are at students’ level of language competence.
In other words, they can understand most texts
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without bothered by unfamiliar words and sentence
patterns. The use of unfamiliar words and longer
complex sentences cannot be avoided; however, it
should be minimized. This also supports the readability
of text which helps young learners to understand and
to relate the content and message with their own
previous knowledge and experience.
In the last five aspects evaluated, the expert
definitely agrees with all cards, and gives no signifi-
cant inputs. She states that it is easy and clear to
catch word by word written in each text as the letters
are in black written on bright-colored background.
Also, the illustrations are not too much, and function
appropriately. Moreover, she mentions that the pic-
tures are original. This is important as to avoid break-
ing the rules of copyright.
For the follow-up activities, she proposes to add
some more activities such as predicting what happens
to the fox (‘The Lion and Bad Breath’), stating opin-
ion about being a good teacher (‘She is a cheerful
teacher’) or having a fried egg as their breakfast
(‘Chicken Eggs’). Besides, she suggests that instruc-
tions for the follow-up activities be made clearer so
that young learners understand what is actually asked
and/or what they have to do/perform.
The poems are evaluated using a form with sev-
eral different aspects to focus on. However, there
are some similarities aspects such as the relationship
between the content and the pictures, colors of back-
ground and pictures, lay-out, paper size, and font and
font size (Table 2).
The poems evaluated are, according to the ex-
pert, about ‘examples’ of how people should live at
this beautiful world. It is good and effective if stu-
dents can really understand the poem they read.
They are able to identify the message, and then they
can make some reflection on their own experience
and/or situation where they are involved. So, to identi-
fy how far students can learn a lesson from a poem
they read, the researcher provides follow-up activities
covering the ideas above, such as (1) What is the
poem about?, (2) Do you like the poem? Why?, (3)
What can you learn from the poem?, (4) When did
you start riding a bicycle? (‘Wow’), (5) What activ-
ities do you usually do together with your daddy?
(‘The Conversation’).
The expert states that she does not mind with
the length of the poems as long as they have ‘elaborat-
ed’ what they are intended to explore. Comparing
the longest (‘Good or not Good’) and the shortest
(‘Comfort’) poems, she states that both poems have
the same sort of message to grasp, i.e. how to appreci-
ate. The first focus on how to appreciate others’
opinion, and the latter is about how to appreciate the
nature. She thinks that the length of the poems is
reasonably accepted.
There are sufficient sentence patterns repeated
within one poem. She approves this is important to
give young learners enough room to internalize differ-
ent sentence patterns they have or have not learned.
Moreover, the use of some ‘unfamiliar’ words is rea-
sonably accepted so as to enlarge young learners’
vocabulary repertoire.
Similar to the non-poem texts, for the poem set
she also definitely agrees with the last five aspects
evaluated, i.e. pictures (illustration), color of back-
ground, lay-out, paper size, and font as well as font
size. The proportion of the illustration and text is good;
it shows that they support one another. The illustration
will be nothing without the text, and it happens on
the other way around.
Based on the inputs given by the EYL expert,
the revisions have been performed immediately, 1)
to shorten five texts considered too long by reducing
Tabel 1. The Results of Validation from EYL Expert (Non-Poem)
No Evaluation Aspect Results 
1 The length of text 3.90 SA 
2 Type of text available 3.98 SA 
3 Topic discussed 3.97 SA 
4 Level of difficulty of vocabulary used 3.80 SA 
5 Level of difficulty of sentence structure 3.90 SA 
6 Readability of text 3.80 SA 
7 Suitability of pictures provided 3.94 SA 
8 Appropriateness of colors (background and 
pictures) 
3.98 SA 
9 Lay-out 3.90 SA 
10 Paper size 4.00 SA 
11 Font and font size 4.00 SA 
 Strongly Agree (SA) = 4; Agree (A) = 3; Tend to Disagree (TD) = 2; Strongly Disagree (SD) = 1 
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sentences, paraphrasing some long sentences, and/
or cutting off some pieces of events; 2) to make
corrections on vocabulary and grammar; 3) to restate
the instruction in the follow-up activity booklets; 4)
to add some more activities such as predicting what
happens to the main character, stating opinion of being
in the main character’s position, or proposing a
solution for the main character’s problem.
Although it is not very easy to shorten or simplify
a text, the researcher thinks that to keep the main
points of the story and the flow of the plot should be
prioritized. It is a good idea to add some more activ-
ities proposed as those activities help the researcher
to understand whether the students understand the
texts, and whether they have explored their ability to
think critically while reading. Besides, the students
have a room to relate the ideas in the texts with their
own experience.
The English teachers basically agree that the
reading material is suitable for young learners. It has
a lot of moral values which function as a reflection
to broaden young learners’ horizon and/or perspec-
tives. Besides, it gives various inspirations that may
affect young learners’ behavior, effort, and/or idea
in facing and handling challenges and problems in
their daily life.
The evaluation forms provided for the teachers
have the same aspects as those for the EYL expert.
However, there are some additional aspects on the
possible implementation of using the product, i.e. the
product used in voluntary reading activities, the prod-
uct used as additional recourses for class activities,
and the product inspires teachers for their class activ-
ities (Table 3).
When asked about the idea to provide glossary,
they then support the idea and propose to have the
translations of the words. Besides, they believe that
the sentence patterns and length of sentences used
are reasonable enough for young learners. So, the
texts’ readability is accepted as at young learners’
level of their English competence.
Tabel 2. The Results of Validation from EYL Expert (poem)
No Evaluation Aspect Results 
1 Content of poem 3.80 SA 
2 Message embedded 3.90 SA 
3 Length of poem 3.82 SA 
4 Vocabulary used 3.80 SA 
5 Level of difficulty of phrase/sentence 
structure 
3.94 SA 
6 Suitability of pictures provided 3.90 SA 
7 Appropriateness of colors (background and 
pictures) 
3.90 SA 
8 Lay-out 3.98 SA 
9 Paper size 4.00 SA 
10 Font and font size 4.00 SA 
 Strongly Agree (SA) = 4; Agree (A) = 3; Tend to Disagree (TD) = 2; Strongly Disagree (SD) = 1 
 Tabel 3. The Results of Validation from English Teachers (non-poem)
No Evaluation Aspect Results 
1 The length of text 3.48 A 
2 Type of text available 3.65 SA 
3 Topic discussed 3.65 SA 
4 Level of difficulty of vocabulary used 3.50 SA 
5 Level of difficulty of sentence structure 3.55 SA 
6 Readability of text 3.55 SA 
7 Suitability of pictures provided 3.70 SA 
8 Appropriateness of colors (background and 
pictures) 
 
3.97 
 
SA 
9 Lay-out 3.97 SA 
10 Paper size 4.00 SA 
11 Font and font size 4.00 SA 
12 Used as material for voluntary reading 
activities 
3.95 SA 
13 Used as instructional resources/media 4.00 SA 
14 Used as inspiring materials for teachers 3.95 SA 
 Strongly Agree (SA) = 4; Agree (A) = 3; Tend to Disagree (TD) = 2; Strongly Disagree (SD) = 1
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For the next five aspects, both of them agree
that those aspects are perfectly done as the results
show that the cards are interesting, attractive, mean-
ingful, and acceptable. The physical appearance of
each card is interesting, and it can attract young
learners’ attention. Besides, all aspects available in
each card have meanings. The pictures and/or illus-
trations mingle with the texts to help each other to
clarify ideas and entertain young learners as the
readers. The size of the cards is at ‘usual’ size of in-
structional material provided for class materials. They
do not have any specific comments about the font
and font size. In other words, they definitely agree
with the font and font size used in each card.
The teachers also evaluate the poems cards by
using a similar form used by the EYL expert. How-
ever, there are some differences in the importance
and the usefulness of the product developed (Table
4).
According to the teachers, the content of the
poems are sufficiently varied. For example, there
are poems about the relationship between children
and their belongings such as books, toys, house, and
pets. It shows a ‘beautiful’ mutual understanding bet-
ween children and their belongings. A house may
protect them from the sun and the rain; that’s why it
deserves something amusing like being painted in a
new color.
The poems may share explicit and implicit mes-
sages. The teachers agree that the messages of all
poems are about positive and constructive moral
values. Young learners can learn lessons from the
poems by understanding the explicit meanings as well
as thinking critically about the implicit messages. So,
there is no good reason to prevent young learners
from reading and enjoying the poems.
The length of the poems is varied; however, it
does not mean that the shorter the poem, the more
explicit the meaning. For example, ‘Comfort’ is the
shortest poems consisting 6 short sentences. The
teachers say that the explicit meaning of the poem is
very simple as the nature in this case the sun, the
rain, and the wind performs their individual duty to
give people comfort. In addition, young learners may
be encouraged to learn more lessons such as how to
appreciate what nature has given to people, and how
to express deep gratitude to God as the creator of
the nature. This is actually the very end of the aim
shared by the poem.
There is no significant comment from the teach-
ers about the length of sentences used in the poems.
They just state that they like rhyming poems. The
repeated sentence patterns are such a good idea to
give young learners a room to internalize the patterns.
Also, they definitely agree with what are provided
on each card including the pictures, background, lay-
out, font, and font size.
The poems may function as instructional re-
sources, instructional media, and a supplementary
reading material to enrich the English atmosphere
around the class and the school. Besides, one of the
teachers, states that the poems are good models for
young learners to write their own poems.
The various follow-up activities are also impor-
tant, as the teachers agree that they are important to
help young learners understand the messages shared
by each poem. According to the teachers, their stu-
dents are used to having a set of exercises or tasks
Tabel 4. The Results of Validation from English Teachers (poems)
No Evaluation Aspect Results 
1 Content of poem 3.48 A 
2 Message embedded 3.50 SA 
3 Length of poem 3.50 SA 
4 Vocabulary used 3.48 A 
5 Level of difficulty of phrase/sentence 
structure 
3.48 A 
6 Suitability of pictures provided 3.50 SA 
7 Appropriateness of colors (background and 
pictures) 
3.50 SA 
8 Lay-out 3.62 SA 
9 Paper size 3.62 SA 
10 Font and font size 3.62 SA 
11 Used as material for voluntary reading 
activities 
4.00 SA 
12 Used as instructional resources/media 4.00 SA 
13 Used as inspiring materials for teachers 4.00 SA 
 Strongly Agree (SA) = 4; Agree (A) = 3; Tend to Disagree (TD) = 2; Strongly Disagree (SD) = 1 
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after reading, and they will get scores and inputs of
what they have done. So, follow-up activities should
be available as that is how the students feel they
have achieved certain ‘target’. Without these activ-
ities, the students would think that they had done un-
important activities.
After evaluated by the English teachers, the
ESRCs were revised based on the inputs. They
agreed with the idea of giving glossary as it helps
the students to understand the texts. They have pro-
posed to give the translations of the words so the
students will immediately grasp the meanings. In
addition, they also agree with the EYL expert that
some texts need to be shortened so as the students
will not be reluctant to read. So, the revision is done
accordingly to improve the quality of the ESRCs.
Try-out Sessions
In TRY-OUT 1, the students were asked to
come and read when they had time and wanted to
read. So, they directly showed their willingness to
read. In consequently, when they read the ESRCs,
they focused on what they were doing. The number
of cards they read increased, and the discussions
about the topics were getting intensive and critical.
Although the glossary was available, the students
tend to ask the researcher when they found a difficult
word.
From the whole process of the TRY-OUT 1, it
is found out that 1) the students are happy to choose
their own preference of the reading cards; 2) choice
allows them to select texts that they are interested
in and/or find personally relevant; 3) the texts are
basically at the students’ comprehension level and
linguistic competence as no student gives up reading
a text in the middle of the reading process; 4) the
topics are closely relevant to the students as mostly
they relate the ideas from the texts with their own
experience and prior knowledge; 5) expressing opin-
ion about the texts is one reasonable way to grasp
the students’ understanding and ability to think critical-
ly; 6) the students have changed their perspectives
about a reading activity.
TRY-OUT 2 is done classically; the ESRCs are
brought into the class where the TSR can be done
involving the whole group of the class. The procedure
of the TSR is explained before the students start to
take any cards. The results of the TRY-OUT 2 show
that the product (1) provides different types of text
for young learners; (2) shares various experiences
dealing with different topics; (3) gives chance to deal
with different kinds of tasks; (4) lets young learners
express their feelings and opinions through the tasks
and discussions with the researcher and their peers.
It has been agreed by reading experts that read-
ing skill is very important. It is crucial to sharpen this
skill as it is the key to young learners’ success in
their language competence as well as their general
knowledge (Krashen, 2004; Richard-Amato, 2003;
Winch et.al, 2002). Through reading for pleasure,
young learners are supposed to get more varied expo-
sure of topics and text types so motivated to explore
their skill by continuing reading as they can enjoy
the activity. According to Krashen (2004) and Day
and Bamford (2000) the power of reading for pleasure
inevitably underpins the development of reading skill
and other language skills, too.
Exposed to various types of text, different topics,
and relevant contents in the voluntary reading activity
such as the TSR, the students are given a chance to
acquire new ideas, enrich and cultivate prior knowl-
edge, as well as reshape and reassure values and
understanding. The ESRCs are available to provide
those benefits which give influential experience to
show the value of reading to the students as a major
step in the process of becoming independent readers.
CONCLUSIONS
This study shows the use of the ESRCs for
young learners as an alternative material functioning
as an influential trigger of reading interest (situational
interest). The material is proved to be acceptable,
practical, flexible, relevant, and meaningful, which
according to some reading experts (Tomlinson, 2011;
Crawford, 2002) are the basic characteristics of a
good acceptable reading material. If the acceptable
reading material, the ESRCs, provided around young
learners, some positive impacts on young learners’
motivation and perception about English language as
well as better insights of the importance of reading
habits incidentally will start to form (individual
interest).
Besides, this study contributes to an understand-
ing of what motivates young learners to engage in
English free voluntary reading program; it is an in-
structional strategy which is not yet recognized by
most Indonesian elementary teachers and/or English
teachers in elementary schools. The researcher be-
lieves that this strategy enrich the teaching of English
especially the teaching of reading which may help
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many young learners acquire self-confidence and in-
terest in learning English. So, if a free voluntary read-
ing program is implemented in elementary schools,
young learners can feel a greater sense of joy and
accomplishment in reading English, and acquire Eng-
lish more naturally. This accomplishment and the
above positive mind-set in learning English especially
in reading English texts may influence other successes
in learning other subjects. If the positive mind-set in
learning English stays longer, it will promote young
learners to find more successes as mastering English
competence is undoubtedly admitted as an important
and relevant competence in this global era.
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